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Abstract
Pedagogy strategies and assessment considerations for Native American student multimedia assignments in higher education.
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What does it mean to create an academic space that is welcoming to Native American students? How do higher education instructors who are immersed in the rhetoric of academic discourse create an accepting and inclusive environment that promotes indigenous voices without detrimentally imposing dominant meaning-making structures? These are questions that present real opportunities to challenge perspectives, motivations, and learning outcomes in the academic world. 

Native American students who attend higher learning institutions bring their own rhetoric, narrative, and linguistic styles. Indigenous students also carry experiences of being marginalized in a homogenous American culture, particularly through negative media representation. Digital storytelling provides a way for Native American students to combine textual, audio, and video elements that speak directly to Native American cultures and focus narratives on indigenous communities.

Effective pedagogical strategies that promote Native American voices need to acknowledge worth in indigenous experiences and encourage stories and topics that may land outside of the traditional media landscape. Exemplary instruction creates recognition and respect that not only includes Native American voices in a diverse multimedia landscape, but also validates their culture in an academic space. Higher education assessment for multimedia assignments needs to validate indigenous linguistic patterns, explore alternate story-telling structures, and focus on the rhetorical sovereignty of Native American discourse. Principles of antiracist assessment can provide productive methodologies for promoting diversity and fostering social justice goals. This paper provides a path towards academic inclusion of indigenous views, voices, and narratives with any eye towards advancing Native American student recruitment and retention. 
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